
TALE: ADDITIONAL INFORMATION 
 

The title of our successful bid to the Arts Council was “Building the evidence base: A 
longitudinal study of arts and cultural learning of secondary school teachers and pupils”  
 
Why did we make this bid?  
School education in the arts is in crisis, 
according to the most recently available 
figures. Ipsos-Mori report that 45% of 
teachers surveyed said that courses and 
subjects had been withdrawn in their 
schools following the introduction of the 
English Baccalaureate. The most 
commonly withdrawn subjects were 
drama, art, design and design technology 
(Department for Education (DfE), 2012). 
The Warwick Commission on Cultural 
Value (2015, p. 44) noted dramatic losses 
in teacher numbers and hours of teaching 
across all arts subjects, stating that “In 
schools where a subject has been 
withdrawn, Drama and Performing Arts 
has dropped by 23%, Art by 17%, Design 
Technology by 14% and Textiles by 11% 
and this has disproportionately impacted 
on schools serving the most 
disadvantaged pupils”. This amounted, in 
their view, to a parlous situation which 
required dramatic intervention on several 
fronts. 

The arts and arts education communities 
have responded to this situation, arguing 
the importance of a broad and balanced 
curriculum and of the particular 
contribution of the arts – developing 
identity and self, understandings of their 
own and others’ cultures, exploration of 
social and moral conflicts, building critical 
appreciation and imagining possible 
futures (e.g. Cultural Learning Alliance, 
2011; The National Society for Education 
in Art and Design, 2014; Winkley, 2013). 
Concern has been expressed about the 
impact on Britain’s cultural industries if the 
ecologies of education and individual and 
small group expressive development are 
altered. As the report from the 
independent Henley review of cultural 
education (2012, p. 16) bluntly puts it 

“Any downgrading of investment in the 
area of Cultural Education or in the status 
of the subjects that are required by the 
Creative and Cultural Industries for future 
employees could pose a serious risk to 
the revenues earned by UK plc.”  

However, discussions about the arts in 
education are largely informed by 
consultations within the sector, rather than 
from a body of robust research. The 
recent Kings College review of arts policy 
and young people for instance is one 
among many to note the paucity of 
historical cultural policy ‘evidence’ about 
the benefits of arts learning and, in 
particular, the lack of longitudinal tracking 
of ‘impact’ of arts engagement in and 
through education (Doeser, 2015, p. 23) . 
The sector has often had to rely on 
research produced in a range of locations 
(Bamford, 2009; Hetland, Winner, 
Veenema, & Sheridan, 2007; Hunter, 
2005) and with a range of foci (Catterall, 
Dumais, & Hampden-Thompson, 2012; 
Rabkin & Hedberg, 2011). But this work 
too, as the OECD notes, has failed to 
produce convincing evidence of either 
arts based learning or transfer of arts 
learning to other areas of the curriculum 
(Winner, Goldstein, & Vincent-Lakrin, 
2013).  
 
However, this proposal is not intended to 
advocate for the arts. Rather, it aims to 
provide the kind of research evidence that 
is generally agreed to be lacking. It aims 
to contribute to more informed debate 
about the current situation in school 
education in England and better policy 
development. It also aims to support the 
two cultural partners, Tate and the Royal 
Shakespeare Company, to take stock of 
their programmes and to make changes if 
and as necessary.



The research context 
 

The context for this research is the 
contribution of cultural organisations to arts 
education. All reviews of arts education 
argue that cultural organisations can and 
must play a significant role in enriching the 
arts experiences available to young people. 
Schools cannot be the sole providers of 
arts experiences. It is inequitable to rely 
solely on families to facilitate young 
people’s access to and participation in the 
cultural experiences offered by museums, 
galleries, theatre, dance and film 
organisations.  
 
The research focuses on the contribution 
that cultural organisations can make to 
teachers’ ongoing professional 
development. While some reviews of arts 
education advocate the importance of 
teachers e.g. the Henley Review of Cultural 
Education, some do not, e.g. The Warwick 
Commission. This omission of teachers is 
somewhat surprising, as teachers are a 
major way in which cultural organisations 
can build a sustainable influence within 
schools.  Teachers are the gatekeepers for 
pupils’ access to cultural experiences in the 
curriculum and in extra-curricular activities. 
They are responsible for all the arts 
learning that happens before and after a 
‘visit’ or ‘performance’. An investment in 
teachers, in addition to the provision of arts 
and cultural experiences for pupils, is a 
‘value-added’ approach to arts education. 
 
Both Tate and RSC have long recognised 
the value of investing in the professional 
development of teachers (see Programmes 
attachment). Both organizations are 
committed to improving teachers’ practice, 
and therefore pupil’s understandings, 
attainment and experiences of visual and 
performing arts. Both have programmes 
geared to deepening teachers’ pedagogic 
disciplinary knowledge and know-how 
(Shulman, 2000), which is widely accepted 
as the key to improving teacher quality. 
Both programmes challenge some of the 
orthodoxies of book-bound, narrowly 

target-driven teaching methods which 
alienate many young people, and ironically 
contribute to producing the poor 
attainment they were intended to redress 
(Thomson, Hall, & Jones, 2010).  
 
Tate and RSC have adopted innovative but 
different approaches to teacher CPD: 
 
(1) Tate Schools and Teachers team offers 
individual teachers the opportunity to 
engage in immersive experiences, either 
through a network, or through an intensive 
Summer School. Through encounters with 
artists and artist mediated materials 
teachers are encouraged to experience, as 
learners, the pedagogical principles of 
open-ended, critical aesthetic inquiry. They 
are supported to consider how they might 
curate learning in which pupils question, 
explore, challenge, play and interpret.  
 
(2) The Royal Shakespeare Company offers 
school-focused professional development 
in which key teachers work alongside RSC 
professionals to embed performance 
across their own and a network of local 
schools. The RSC offer is rooted in the real-
world work of actors and directors in the 
rehearsal room to explore the interpretive 
possibilities of the text. Key teachers are 
encouraged, as learners, to get out of their 
seats, and use their bodies, minds and 
emotions to get to grips with poetic and 
metaphoric language and the texts. They 
are supported to consider how they can 
make the teaching of the only compulsory 
author in the national curriculum more 
relevant and interesting.  
 
These two different models of teacher 
development – one focused on the 
individual teacher and the other on the 
teacher within their school setting - provide 
a unique research opportunity. We are able 
to investigate their different affordances 
and benefits, for teachers and their pupils. 
At the same time, the research will support 
the two organisations to learn from each 



other, strengthen their partnership and 
provide much-needed national and 
international longitudinal evidence about 
the impact of the two CPD approaches.  Of 
course, we do not expect that these two 
programmes will be the sum total of arts 
experiences available to teachers and 

young people in the schools we study, nor 
that the schools’ interest in the arts began 
with Tate and the RSC. Our interest is in 
part in the ways in which schools and 
teachers take up these two CPD offers, and 
how they make use of them within their 
overall aims and practices.  

 
Our research questions 
 
This research therefore asks four questions: 
 

• What do teachers learn from deep engagement with cultural organisations? 
• How do teachers translate this learning into classroom pedagogies? 
• What do pupils gain from these learning experiences?  
• What do the two different models of teacher professional development offer and 

achieve?  
 
For further information about TALE please see our website researchtale.net 
Contact person: Dr. Rebecca Parry, Email:  Rebecca.Parry@nottingham.ac.uk 
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